The Views of the Prospective Teacher of Visual Arts on using the Films about Artists to Teach Art Criticism, Aesthetics, Art History and Art Production  by Capar, Mustafa
 Procedia - Social and Behavioral Sciences  51 ( 2012 )  204 – 208 
1877-0428 © 2012 Published by Elsevier Ltd. Selection and/or peer review under responsibility of Prof. Ayúe ÇakÕr ølhan
doi: 10.1016/j.sbspro.2012.08.146 
 
ARTSEDU 2012 
The views of the prospective teacher of visual arts on using the 
films about artists to teach art criticism, aesthetics, art history and 
art production 
Mustafa Capar * 
 Çukurova University, Adana, Turkey 
 
Abstract 
The aim of this study is, within the art education given to the prospective teacher of visual arts, to determine the effect of 
watching some movies as regards artists on artistic development process. The participants of the study consisted of senior 
students (of three-years) carrying on their education at the Department of Fine Art Education, Art Teaching Unit of Çukurova 
University during the academic year of 2011-2012. The study has been carried on through qualitative research. As a result the use 
of films about artists of all students in the process of education was positively they viewed. 
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1. Introduction 
20. century, an era that is experiencing changes faster than the previous centuries. Technological innovation itself 
felt in all areas of life. Technological possibilities brought a more comprehensive and rich set of choices available 
today. For example, “The advent of the computer has been hailed as comparable to the printing press; the more 
recent growth of communications technologies has introduced features such as 24 hour stock market trading; email 
is replacing the fax” (Watson, 2001: 251). Using these new technologies has become widespread in education. For 
instance, “Over the last twenty years there has been a concerted effort to promote the use of computers in UK 
schools. There have been substantial central government initiatives to put computers into schools; major reports 
have extolled the virtues of using IT in classrooms. From Computer Assisted Learning (CAL) of the early 1980s, to 
open learning through the use of telecommunications and the Web of the early 2000s, the rhetoric is the same. 
Information Technology is equated with the modern world, economic success and the future; so schools must 
embrace the technology” (Watson, 2001: 252). Modern educational process is carried out in close cooperation with 
the technology. The technology and its availability in classrooms has become an important part of the educational 
process. 
 
* Teaching Assistant Dr. Mustafa ÇAPAR. Çukurova University Department of Fine Arts Eduacation Visual Art Education Department. Phone: 
+90-506-251-3501 E-mail: mustafacaparus@hotmail.com 
© 2012 Published by Elsevier Ltd. Selection and/or peer review under responsibility of Prof. Dr. Ayse Cakir Ilhan
Available online at www.sciencedirect.com
 12 Published by Elsevier Ltd. Selection and/or peer review under responsibility of Prof. Ayúe ÇakÕr ølhan
Open access under CC BY-NC-ND license.
Open access under CC BY-NC-ND license.
205
 Mustafa Capar /  Procedia - Social and Behavioral Sciences  51 ( 2012 )  204 – 208 
2. Films as a Teaching Tool 
History of communication technologies has a rich content from cave paintings to the internet. Throughout this 
process the text has a powerful domination. This dominance is reflected in the field of education. “The concept of 
‘literacy’ is a powerful one for educators – it is at the center of almost everything in the educational enterprise, since 
the process of working with texts has been a dominant method of education for more than three hundred years” 
(Hobbs, 1998: 260). The emergence of cinema, writing in the field of education in addition to the use of moving 
pictures on the agenda. By 1910, specialized catalogs of "educational" films were available in England, France, and 
America. In that year the Chicago firm of Kline, Selig, and Spoor issued a catalog of more than 1,000 titles, listing 
films "for Universities, Colleges, Scientific and Literary Institutions, and Traveling Lecturers. And, in the same 
year, the Moving Picture World was reporting the use of films in schools of Rochester, New York” (Elliot, 1948: 
14).  
“We teach and live in a culture dominated by film, television, and other visual media. Our students, namely the 
MTV generation, spend a major portion of their time in front of the television, at the computer, or in a movie 
theater. Consequently, they are geared to audiovisual rather than written forms of expression and communication” 
(Kuzma and Haney, 2001: 34). Having that kind of students, audiovisual materials such as films can be used in 
education process as well as written materials or textbooks. “Film is an excellent medium for giving meaning to 
theories and concepts. The visual and auditory effects of great films can convey a message better than printed or 
spoken words” (Champoux, 1999: 211). 
“In a typical classroom, books, blackboards, and teacher0students’ notes represent knowledge verbally. Yet, this 
may not be the optimal way to disseminate information. Studies on memory and recall demonstrate that information 
is stored in long-term memory in both visual and verbal forms” (Kuzma and Haney, 2001: 34).  
Cinema, in the early years of the development process as Monaco (2011: 42) note, “have used novel, painting, 
drama and music” and with branches of this art has entered into a mutual interaction. From this aspect, films offer a 
multi media to viewer including some of the possibilities of these arts.  “As more senses become activated during 
the learning process, the student’s ability to commit the information to long-term memory increases” (Kuzma and 
Haney, 2001: 34). “When the lights go down and the movie starts, moving images, dialogue, and sounds bombard 
students. No other medium is more effective at engaging so many senses simultaneously” (Kuzma and Haney, 2001: 
34). 
Characteristics of the students in the educational process of being susceptible to audio-visual tools are used 
effectively. Hunter points out that “[educational] video [EV] can enhance the learning process by offering new 
dimensions on old subjects, providing meaningful embellishments to current curricula, or affording educative 
experiences that no other medium can give. She also suggests that the appropriate use of educational video quickly 
captures viewers’ attention, piques their interest for further study, and is an efficient way to illustrate important 
concepts” (McCambridge, 2003: 389). Weinstein states that “We should acknowledge film and television as the 
great history educators of our time” (2001: 27). Hoxley and Rowsell point out that “Video is uniquely suited to take 
students on impossible field trips – inside the human body, or off to Jupiter” (2006: 2). 
3. The Importance of the Films in Visual Arts Education 
Art instruction at higher education is based on art criticism, aesthetics, art history, and art production. In this 
process, certain artists from art history are studied in theoretical and practical courses, and some examples are given 
about them; the students are informed using books, catalogues and sometimes films. Although the teaching materials 
like the books and catalogues are thought to be sufficient, the films can be said to enrich the teaching process and 
increase the permanence of learning. Moreover, a life of an artist described with a movie may lead the prospective 
teacher to see the impact of the life of an artist on his art production more effectively. As a result, the process of the 
art production of any artist, that is, the background of any paint or sculpture can become more apparent.  
“Films are useful in creating bridges to past events” (Kuzma and Haney, 2001: 35). Watching the lives of great 
artists and witnessing their artistic production is very important. For example; ‘The Mystery of Picasso’. Films have 
a wealth of facilities for understanding to period of the artists. “Films tell stories about people, their hopes, dreams, 
challenges, and fears, how they relate to others, and what behaviors are socially acceptable (and unacceptable)” 
(Mallinger and Rossy, 2003: 609). A lot of information can be learned in film about an artist such as life of the 
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period, socio-economic conditions, production process of the artist, his/her environment of art, and his/her friends 
that does not include written materials. More importantly, films transfer this information to students combining 
education with entertainment. 
Films present the viewers where the people live, what they wear, what they eat and what makes them smile. In a 
painting or a sculpture you can the final form but in a film you can see the background and the conditions that 
affected the work. The images in a film about an artist can affect the viewer in a more comprehensive and 
permanent way. Viewers can identify with the heroes and heroines. Here, the viewers can feel the movements of the 
hero in his or her body. If an artist is having strokes on a canvas the viewer can have similar feelings mentally. 
4. Method  
The participants of this study are a group of 30 students who study painting teaching in Çukurova University Fine 
Arts Education Faculty in their third year in 2011-2012 academic year. Every student was given a code name from 1 
to 30 such as S1, S2, and S3. The research was done using qualitative research. The students watched a film about 
the artists every week and filled in an evaluation form at the end of every film. After five weeks, the students were 
asked their positive and negative views about the use of films about artists, whether the films can be used in 
curriculum or extra activities, and what grade to start watching and which courses they want to watch films. 
Table 1: Films Watched 
 
Name Time Director Year Genre 
Lust for Life 122 min V. Minnelli 1956 Biography, Drama 
The Mystery of Picasso 78 min H.-G. Clouzot 1956 Documentary 
Camille Claudel 175 min B. Nuytten 1988 Biography, Drama 
Frida 123 min J. Taymor 2002 Biography, Drama 
The Mill and The Cross 92 min L. Majewski 2011 Drama, History 
5. Findings and Comments 
Table 2: In your education process what impressed you the most?  
Data achieved from the answers to the question 1 f % 
The efforts of the artists to produce and reflection of their lives on their work  23 76,6 
Learning new things about artists 3 10 
Watching The Mill and The Cross  2 6,6 
Seeing Picasso painting a lot 1 3,3 
As seen in Table 2, 76,6% of the participants were impressed with the efforts of the artists to produce and 
reflection of their lives on their work. 10% of the participants were impressed with learning new things about artists, 
6,6 % were impressed with watching The Mill and The Cross, 3,3% said they were impressed watching  Picasso 
paint a lot. Below are some of the students' views:  
“The lives of the artists I watched are interestingly different from ours, pain, and happiness and always at the 
peak of excitement; this was very strange to me. I was impressed by their success despite all the difficulties” (S.6). 
“I was impressed with Picasso's process of painting, Brugel’s intellectual process painting and designing, seeing 
how Van Gogh painted and Rodin’s sculpture” (S.30). “Learning new things: for example; the effect of Rodin on 
Camille or the change of Frida's life after the accident, Van Gogh’s wanting to be a priest” (S.14). 
Table 3: In your education process what was the hardest part? 
 
Data achieved from the answers to the question 2 f % 
None 13 43,3 
Understanding The Mill and The Cross 6 20 
Films with less conversation 5 16,6 
Raw scenes in some films  2 6,6 
Camille Claudel as it is too long 2 6,6 
Picture quality in old films and short space hampered me from concentrating on films  2 6,6 
As seen in Table 3, 43,3 % of the students had no difficulty watching the films. 20% of the students had difficulty 
understanding The Mill and The Cross,16,6 % films with less conversation, 6,6 % raw scenes in some films, 6,6 % 
Camille Claudel as it is too long and  again 6,6 % stated they had difficulty because of  picture quality in old films 
and not having enough space hampered me from concentrating on films. Below are some of the students' views:  
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"I had difficulty watching “The Mill and The Cross but this caused me to research about Brugel” (S.3). “I think it 
is a must to have good knowledge of art history to full understand The Mill and The Cross and it must be watched a 
few times” (S.8). “In the film about Picasso the work was so slow that I had difficulty despite he is one of my 
favorites” (S.6).  
Table 4: What are your opinions on factors such as physical situation, lighting, audio, image, comfort, duration and the time of watching? 
 
Data achieved from the answers to the question 3 f % 
Factors were ample 18 60 
Factors were not ample 12 40 
As seen in Table 4, 60 % of the participants stated factors as to watching the films were ample, 40 % stated 
factors as to watching the films were not ample. Below are some of the students' views:  
“All the factors were okay, only a theatre could be better” (S.10). “As we watched the films in classroom it was 
pretty good for a classroom” (S.3). “The picture quality was not perfect due to the projection device. The seats are 
not comfortable enough for long durations” (S.30).  
Table 5: After watching the films, did you have individually or a daily conversation in your friend group?  
 
Data achieved from the answers to the question 4 f % 
I did it in my friend group 27 90 
I did it individually 3 10 
As seen in Table 5, 90 % of the participants had a daily conversation and 10% did it individually. Below are 
some of the students' views:  
“On the bus we discussed Camille Claudel. Later when I entered a bookshop I told a junior student scene from 
Frida and recommended him to watch it” (S.14). “Seeing Claudel’s fondness of his sculptures I wanted to study 
sculpture” (S.15). “After watching Lust for Life I started to view Van Gogh in a different way” (S.2). 
Table 6: Considering all the educational materials, do you think there is knowledge that only films can provide? 
 
Data achieved from the answers to the question 5 f % 
Yes, I do 23 76,6 
No, I don't 7 23,3 
As seen in Table 6, 76,6 % of the participants think there is knowledge that only films can provide 23,3 stated 
they don't think so. Below are some of the students' views: 
“I think films are the only way to tell about artists' private lives, strokes, drawing techniques” (S.15). “Written 
materials cannot show the places and the atmosphere but films are full of these scenes” (S.26). “Films can provide 
feelings about the artists' lives, love, agony, illness and poverty in an effective way” (Ö.29).  
Table 7: What grade do you think films about art should start being watched in higher education? Explain. 
 
Data achieved from the answers to the question 6 f % 
First year 30 100 
As seen in Table 7, all of the participants stated they think films about art should start being watched in the first 
year of higher education. Below are some of the students' views: 
“It should start in the very first year because this way the students get to know the artists better and later on can 
have permanent knowledge” (S.7). “It should start in the first year as most of us don't know about the artists despite 
we study art” (S.28). “It should be a course on its own and continue for four years. The films about all the artists 
should be watched” (S.29). 
Table 8: Which courses do you want to watch films? 
 
Data achieved from the answers to the question 7 f % 
All courses related to art 13 43,3 
In art history 9 30 
All courses 7 23,3 
As seen in Table 8, 43,3 % of the participants stated they wanted to watch films all courses related to art . 30 % in 
art history, 23,3 % in all courses. Below are some of the students' views: 
“In every course, films related to that course can be watched” (S.5). “That kind of films can be watched in 
courses related to art” (S.16). “It would be very effective in art history courses. For example, it would be very 
effective when medieval times are the subject in west art history in terms of seeing what happened in that era” 
(S.14). 
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Table 9: Do you suggest films about artists to be watched in your department courses or in extra-cirricular activities? 
 
Data achieved from the answers to the question 8 f % 
Films must be watched in courses 17 56,6 
Films must be  watched in extra-curricular activities 6 20 
Films must be watched both in courses and in extra-curricular activities 6 20 
As seen in Table 9, 56,6 % of the participants suggested films must be watched in courses, 20 % suggested films 
must be  watched in extra-curricular activities, 20 % think films must be watched both in courses and in extra-
curricular activities. Below are some of the students' views:  
“It would be more effective to watch in courses. If watched in extra-curricular activities there would be less 
attendance. Not everyone could participate” (S.9). “It should certainly be watched in extra-curricular activities. Just 
like a sculpture cannot be watched by force neither can a film. The students may get bored and sleepy. S/he misses 
the scenes and can't get an idea” (S.2). “It would be very useful to watch regularly in supporting subjects an in extra-
curricular activity” (S.12). 
Results 
Painting teaching department students are positive towards films about artists use in courses in education process. 
They can be used in theoretical and practical courses both in department courses and in extra-curricular activities. 
They can be chosen by a committee of some students and staff. 
Films are one of the main technologies in education. Innovations in computer technology make it easier today. 
Heads of painting teaching department and staff must support the use of films about artists in education in an 
effective way. Besides, every department must create an archive of films about artists. 
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